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Thematic Summary  
I have chosen this theme because it allows my students to talk about themselves and connect 
with me and the other students. It allows them to think deeper about themselves and create art 
that reflects them. Students will think about their favorite memories, activites, traditions, food, 
clothes, technology, etc…to start their work (VA:Cr1.2.6a). The questions I have chosen to ask, 
that connect with the theme, will get students to think about moments in their life that maybe 
shaped them into who they are today. Students will be allowed to use any medium/technique 
that they would like to create their story (VA:Cr2.1.6a). The students will be able to then share 
their work and talk to each other about their experiences, and images they have selected for 
their project (VA:Re.7.2.6a). The theme I have selected also will give me the opportunity to talk 
about other artists who do work revolving around their identity. Students can make connections 
between their work and the work of other artists who use identity as a theme in their work, and 
draw inspiration from it.  
 
At this age (6th grade) they are in a stage of life where the purpose is for the artists to tell 
stories. Having them use images to tell their story about their identity fits into this stage of life. 
Breaking down how they can use certain images, symbols, or words to describe themselves 
visually can help them with not only this project but future projects. I think it is important to also 
show artists, especially Aftrican American artists, who show their identity in their work so they 
can see art is a great way to open up about yourself. Michael Reeder isn’t an African American 
Artist, but his influence and use of graffiti in his work is something I think the kids would find 
interesting.  
 
 
Essential Questions  

● How would you describe yourself? 
● What factors do you think affect your identity?  
● How would others describe you?  
● What part of your identity do you choose for yourself?  
● What parts of your identity are determined by other people or society?  

 
General Objectives 
The Students will... 

● Represent their identity using visual images.  
● Consider the concept of identity in relation to their own experience.  
● Create a story using images.  
● Identify social and cultural factors that help shape their identities by reflecting and 

creating personal art.  
● Connect content to form. 

 



 
Lesson : Mylar Self Portraits  
 
Specific Objectives  
The Students will… 

● Interpret the work of Michael Reeder, Jean-Micheal Basquiat, and Margo Humphrey.  
● Draw a representational self-portrait using mylar and a photograph of themselves as an 

aid.  
● Create a 2D work that represents them and their identity.  
● Explore personal and cultural identity.  

 
 
Explain the project  
Students will get to think about their own identity like the artists they have just been shown. On 
a piece of paper they will collage words, symbols, images, and colors together that represent 
them. This will act as a background for a outlined image of their face. Using photos that Laura 
has taken of each student, they will place a piece of mylar over the picture and trace their face. 
The mylar traced image of their face will be placed over the colorful collaged background paper. 
The two together will merge to create a work about their identity. I will try to avoid giving a 
demonstration or sample piece so they do not feel the need to have theirs look just like mine. 
This project will probably take 2-3 classes.  
 
Materials  
Plain white paper, glue, scissors, magazines, markers, colored pencils, crayons, mylar, 
sharpies. 
 
Instructional Aides  
Powerpoint of artist’s work from Michael Reeder, Jean-Micheal Basquiat, and Margo Humphrey, 
and worksheet of Identity Ad Lib.  
 
Vocabulary 
Elements of Design: line, color, shape, texture.  
Principles of Design: balance, contrast, unity, focal point, rhythm, non-objective, composition.  
 
Pre Class Prep  

● Make sure there is enough plain paper for each student to have a piece.  
● Cut mylar to the size of the background paper.  
● Take photos of each of the students and print them out.  

 
 
Stimulation  

● Greet students at the door. 
● Pull up powerpoint that shows the work of artists who use identity as a theme in their art.  



○ Discuss the work of Michael Reeder, Jean-Micheal Basquiat, and Margo 
Humphrey.  

○ Ask “What’s going on in these images” 
○ Ask “what makes you say that?”  
○ Ask “What about themselves are they trying to convey in these images”  
○ Students will discuss what they see and try to interpret the story of the 

artist.  
○ End the powerpoint with the question, “what words, colors, symbols, or 

images would you use to depict your identity”  
● Hand out Identity themed Ad Lib to students.  

○ Let students know this is a light way to get them to start thinking about 
how they describe themselves.  

○ Have students fill out Ad Lib to get them to think about their identity, and 
some words that they use to describe themselves. 

○ Students will use the words they use in their Ad Lib, and think of symbols 
and images that may represent those words. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Art Activity Steps  

● I will hand out plain white paper, glue, scissors, and set out magazines for students to 
look for images and symbols that represent their identity.  

● I will put out markers and colored pencils for them to add color to their paper and collage 
as they please.  

● Using photos that Laura has taken of the students, students will find their photo.  
● Students will place mylar on top of their photo and begin drawing their face using 

sharpies.  
● I will walk around the room and help students with whatever stage of the project they are 

at. 



● Once students are done with both, they will place the mylar drawing of themselves on 
top of the collaged paper describing themselves.  

 
 
Clean Up  

●  At the end of class I will choose one student to collect the mylar and photos of students.  
● One student will be chosen to collect the background paper, and two students to put 

supplies (scissors, glue, markers, colored pencils) back where they belong on the 
counter.  

●  I will ask each table to gather their scraps from cutting and place them in a pile on the 
table.  

● I will come around with the small trash can and brush them into it.  
 
 
Standards  
6th 
VA:Cr1.2.6a  
Formulate an artistic investigation of personally relevant content for creating art.  
 
6th 
VA:Cr3.1.6a  
Reflect on whether personal artwork conveys the intended meaning and revise accordingly.  
 
6th  
VA:Re.7.2.6a 
Analyze ways that visual components and cultural associations suggested by images influence 
ideas, emotions, and actions.  
 
6th 
VA:Cn10.1.6a 
Generate a collection of ideas reflecting current interests and concerns that could be 
investigated in art making.  

 

Critique/Self Assessment  

Once projects are complete students will take turns talking about their project.  

● Pose questions on the board to help guide the discussion  
○ “Why did you choose the images you did?” 
○ “Why did you choose the colors you did?” 
○ “What do you like the most about your work?” 
○ “If you could  improve one thing about your work, what would you do?”  



● Students will grade their own work using this rubric:  

 

Grading on   Score / Comments  

Your project is creative and shows self 
expression and use of original ideas.  

/10 

Your project displays art skills and 
techniques, use of media, and use of design 
elements and principles.  

/10 
 

 

Craftsmanship, control of media, and care 
taken for work.  

/10 

You used class time  wisely and 
productively to work on your project .  

/10 

Completed the project to the best of your 
ability and gave maximum effort.  
 

/10 

Total:   /50 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Lesson: Identity Boxes  
 
Explain the project  
Students will apply the concepts of symbolic representation to create “identity boxes”' 
representative of their internal and external self. They will research and explore the work of 
artists Lucas Samaras and Joseph Cornell to gain a deeper understanding of their use of 
objects and symbols in “portrait” boxes. Students will use symbols, images, and drawings to 
display their external identity, or how they think they are perceived. The symbols or personal 
items they chose for the inside of their box will describe their true identity, or things we cant see 
about them such as memories, ideas, and thoughts.  
 
Specific objectives 
The Students will… 

● Interpret the work of Lucas Samaras and Joseph Cornell.  
● Describe their use of diverse symbols and objects to signify new meaning and identity. 
● Define and explore personal and cultural identity. 
● Identify and compile materials related to personal and cultural identity.  
● Create “identity boxes” with artistic representation of your internal and external identity. 

 

Materials:  

Personal collection of objects and photos, paper bags, drawing paper, colored pencils, small 
boxes, craft material, magazines.  

 

Instructional Aides:  

Photos of Lucas Samaras and Joseph Cornell’s work, MoMA’s Investigating Identity 
(https://www.moma.org/learn/moma_learning/themes/investigating-identity/ ), Identity 
Survey,(https://docs.google.com/document/d/12APhG9dnw7-fNegkHjB7W97K9oXChPxjfa
Pr2kJ2_lg/edit) , The Joseph Cornell Box (https://josephcornellbox.com/menu.htm)  

 

Vocabulary: 

 Identity, Internal, External, Representation, symbol, Elements of Design: line, color, shape, 
texture. Principles of Design: balance, contrast, unity, focal point, rhythm, non-objective, 
composition.  

 

https://www.moma.org/learn/moma_learning/themes/investigating-identity/
https://docs.google.com/document/d/12APhG9dnw7-fNegkHjB7W97K9oXChPxjfaPr2kJ2_lg/edit
https://docs.google.com/document/d/12APhG9dnw7-fNegkHjB7W97K9oXChPxjfaPr2kJ2_lg/edit
https://josephcornellbox.com/menu.htm


Pre class Prep  

● Familiarize yourself with Lucas Samaras’s and Joseph Cornell’s artwork, their themes of 
personal identity, and their use of objects and symbols.  

● Note the concepts of literal identity or representational portraits and symbolic identity, 
and that this lesson deals with both of these concepts (i.e. the external and internal 
identity of a person).  

● Make sure there are enough boxes for each student to have one.  
● Have index cards ready for the whole class to have on for the Identity exchange activity.  
● Have the identity survey printed out and ready for students to have one.  

 

Stimulation  

● Gather students together and hold up objects and pictures you have brought from your 
own personal collection. These can be objects such as a graduation tassel, baby items, 
lock of hair, mementos - any object that represents something about you or has special 
significance. 

● Have students identify and discuss the items, their purpose, where or how they may 
have been used, and their importance to you. 

● Ask students to guess why you might have saved these objects.  
● Begin a general discussion about symbolism with students. Ask students to come to the 

board and draw common, everyday symbols like the plus sign, peace sign, heart, etc. 
Ask students about the significance of these symbols. What is their purpose or meaning? 

● Explain that people use symbols to create a “message” in graphic and fine art, often 
incorporating widely recognized imagery. Discuss the difference between logos and 
symbols. Students should recognize the difference between culturally and personally 
understood symbols (like hearts) and the brand-symbols of a commodity, like the 
McDonald’s golden arches or the Nike “swoosh.” 

● Discuss personal symbols. Explain that artists often use symbols and imagery that 
have personal meaning but may not be familiar or known to someone viewing the work. 
What is our “identity” and how can it be artistically represented? How do we create our 
identity and understand its meaning? View MoMA’s Investigating Identity definition for a 
deeper explanation.  

● Present various objects from the classroom and discuss the different meanings 
these objects could have. Ask students to brainstorm the physical characteristics of 
each object. For example, an object like a paintbrush can mean the person is an artist. A 
bookmark can mean the person likes to read, etc. Record students’ responses and 
discuss the meaning of the object. 

● If the lesson takes more than one class meeting have the students do the Identity 
exchange activity at the beginning of the next class meeting. This will get them back into 
the mindset of identity after they have taken a break.  

https://www.tate.org.uk/art/artworks/samaras-box-61-t07151
http://www.josephcornellbox.com/
https://www.moma.org/learn/moma_learning/themes/investigating-identity/


 

 Art Activity Steps  

● Have students fill out the identity survey and think about what symbols or personal items 
from home they can bring in to represent their identity.  

● Hand out boxes for each student to have one.  
● Hand out a stack of magazines on each table along with an array of colored pencils, 

markers, and crayons.  
● Hand out scissors and glue  
● Let the students decorate the outside of the box first  

○ Ask them to place symbols colors that they think others see them as. Or the 
identity they chose to show others.  

● Once the outside is complete students can move to the inside of the box where they can 
place personal objects from home, symbols that represent their words, thoughts, 
memories, ideas, or things about themselves they don’t think their peers know about 
them. Their internal identity.  

Clean up  
●  At the end of class I will choose one student to collect the boxes  
●  Two students will be chosen to put supplies (scissors, glue, markers, colored pencils) 

back where they belong on the counter.  
●  I will ask each table to gather their scraps from cutting and place them in a pile on the 

table.  
● I will come around with the small trash can and brush them into it.  

 

Critique/Self Assessment  

● Students will open each other’s boxes and look at them. Encourage them to discuss 
the symbolic meaning behind the contents in each box. They should also discuss any 
associated meaning attached to the decorations on the outside of their boxes. Discuss 
the concepts of internal and external identity and the differences between literal identity 
and symbolic identity. 

● Assess students’ knowledge with the following written response: What do the 
symbols and objects reveal about your identity? What do they communicate about your 
internal and external self? How does this process differ from other ways you learn about 
peers? 

  

● Students will grade their own work using this rubric:  

 



Grading on   Score / Comments  

Your project is creative and shows self 
expression and use of original ideas.  

/10 

Your project displays art skills and 
techniques, use of media, and use of design 
elements and principles.  

/10 
 

 

Craftsmanship, control of media, and care 
taken for work.  

/10 

You used class time  wisely and 
productively to work on your project .  

/10 

Completed the project to the best of your 
ability and gave maximum effort.  
 

/10 

Total:   /50 

 
 
Resources  
 
Identity Boxes: Symbols of My Identity. (n.d.). Retrieved from  

https://www.kennedy-center.org/education/resources-for-educators/classroom-resources
/lessons-and-activities/lessons/6-8/identity-boxes-symbols-of-my-identity/ 
 

Identity Survey. (n.d.). Retrieved from  
https://docs.google.com/document/d/12APhG9dnw7-fNegkHjB7W97K9oXChPxjfaPr2kJ2
_lg/edit 

 
MoMA Learning. (n.d.). Retrieved from 

 https://www.moma.org/learn/moma_learning/themes/investigating-identity/ 

Lesson : Strong Women and Gentle Men  

Explain the project  

https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/lessons-and-activities/lessons/6-8/identity-boxes-symbols-of-my-identity/
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/lessons-and-activities/lessons/6-8/identity-boxes-symbols-of-my-identity/


The nonviolent Civil Rights movement of the 1950s and 1960s included a good mixture of young 
people, both boys and girls. They worked bravely in the face of a fierce unwillingness by other 
citizens to grant basic rights to all people. This lesson explores what gave those boys and girls 
the power to stand up for what was right; how they reacted to the messages they were getting 
from society; and what today’s students can learn from those experiences.As part of this 
discussion, students will draw parallels between today’s gender issues and the Civil Rights 
movement. They will review popular magazines and look at how the media portray girls and 
boys differently. Afterwards, they will create a found poem to express their views. This activity 
shows the importance of strong women and gentle men through the screening of "The 
Children's March," a film about the role of young people in the Civil Rights movement.  

Specific Objectives  

The Students will:  

● Describe the role played by different genders in the Civil Rights Movement. 
● Identify how popular culture influences them. 
● Create and design a found poem. 
● Analyze their identity in relation to those in the Civil Rights Movement.  
● Discuss how gender roles have changed or stayed the same over time.  

 

Instructional Aides:  

The film "The Children's March" , and an example of a found poem.  

Vocabulary:  

Civil Rights Movement, Gender Roles, Gender Identity, Gender expression, Popular culture, 
Media.  

 

Materials: 

Glue, scissors, poster board, magazines, colored pencils, crayons, markers.  

 

Pre class prep:  

● Have “The Children’s March Film” pulled up on the screen.  
● Have magazines ready to be handed out.  

Stimulation:  



● Write or project the following questions on the board. Have students think about answers 
to these questions as they view the video. 

1. What roles did you see boys and girls taking? 

2. Were their roles different or similar? How so? 

3. Who is leading whom at what time? Why? 

4. How is each gender represented? 

5. How do these gender roles in the film compare to who leads at your own school? 

6. Who in your school or community are the leaders? Are they males or females? 

7. What do you think is meant by "strong women" and "gentle men"? 

 

● Tell students that now, as then, people are affected by the images around them. Ask: 
What would it be like if our community had a "Whites Only" sign up for water fountains or 
restrooms? How would that shape (or misshape) your identity? Discuss with students the 
idea that the power to resist rests in being able to see things differently than the way 
things are presented. 

● Point out that non-violence requires strong women and gentle men to accomplish its 
goals. Tell students that in the next part of this lesson, they will review popular 
magazines to look at how they portray girls and boys differently. 

 

Art Activity Steps  

● Tell the class that everyone will be writing two found poems on a poster board.  
● Students will Flip through a magazine or piece of literature. Looking for words that catch 

their eye. 
●  Cut out (or photocopy and cut out, if you’re using a book) 10 main key words or phrases 

that describe how you see each gender represented or addressed. 
●  Arrange these words or phrases in a pleasing and meaningful way to make a poem. 

Write, type or use the pieces you've cut or ripped out of the magazines. Glue them to 
poster board.  

● After the poems are complete encourage them to illustrate them with drawings or 
pictures. 

 

Critique / Self Assessment  



● After students create one for both genders, ask: “What do you notice when you compare 
and contrast font size and color? Why do you think magazine people chose these for 
each gender?” 

● Ask students to discuss how they see genders represented differently in the media and 
explain their poems to the class. 

● Students will grade their own work using this rubric:  

 

Grading on   Score / Comments  

Your project demonstrates an 
understanding of gender and identity in 
society.  

/10 

Your project displays art skills and 
techniques, use of media, and use of design 
elements and principles.  

/10 
 

 

Craftsmanship, control of media, and care 
taken for work.  

/10 

You used class time  wisely and 
productively to work on your project .  

/10 

Completed the project to the best of your 
ability and gave maximum effort.  
 

/10 

Total:   /50 

 
 
 
Resources:  
Strong Women and Gentle Men. (n.d.). Retrieved from  

https://www.tolerance.org/classroom-resources/tolerance-lessons/strong-women-and-ge
ntle-men 


